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Providing Resources and Support for History 
Educators: EuroClio’s Collaborative Projects with 
a Focus on Historiana 

In the past 30 years, the European Association of History Educators, known as 
EuroClio, has developed numerous student-centered projects to meet its curriculum, 

educational, and pedagogical goals, as well as the needs and interests of history teachers 
in 50 countries. While many of these projects may be European based, the themes are 
universal ones, and the materials incorporate the latest historical scholarship and 
pedagogy. This article intends to acquaint readers of World History Connected with 
EuroClio’s effort to provide additional resources for history educators, as well as to 
recruit contributors to its various projects, with emphasis on the work of EuroClio’s free 
history education website, Historiana, and its Historical Content Team. Historiana 
seeks to promote transnational, multi-perspective, and representative materials as 
detailed on its website.  Historiana has sought to address this issue by identifying 1

teaching resources that promote critical thinking through the analysis of well-chosen 
images and a clearly stated essential question. Over the past ten years, Historiana has 
gathered exemplary images and questions created by over 300 contributing professional 
volunteers—historians and history educators—from over 40 countries.  

EuroClio’s current projects are wide-ranging; they include consultative and 
advocacy work outside of the classroom, as well as methods to improve teaching and 
learning in the classroom. At the center of the work are the intertwined goals of 
providing educator-created materials that place controversy in its historical context, 
providing multi-perspectives to this work, and innovative strategies for active student 
engagement.  Its mission closely connects with the core values explained in its 2

Manifesto. Adopted in 2014, the Manifesto includes specific student-centered 15 
principles on High Quality History, Heritage and Citizenship Education that recognize 
the distinctive contribution of history to the development of young people. Those 
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principles emphasize critical thinking, comparative and contextual historical 
understanding, accepting and embracing diversity, developing historical competencies 
and historical thinking skills, and encouraging student engagement as active learners 
(see its Manifesto).   3

Founded in 1992, EuroClio aspired to fill a niche that had developed because of 
the changes in European politics and to provide a clearing house of information for 
critical history education in all parts of Europe. These changes were connected to the 
Maastricht Treaty and the movement towards European citizenship and the increased 
exchange of ideas among member states. As founder Joke van der Leeuw-Roord 
explains in her reflective article “EuroClio, a Cause or Consequence of European 
Historical Consciousness,” the European Union and the Council of Europe worked to 
develop contacts among history educators in 1991 so as to bridge contacts not only in 
western European countries, but, as importantly, in eastern European countries.  4

Subsequently, Van der Leeuw-Roord and others invited teachers from 30 countries to 
create an organization.  Its work was to help strengthen history curriculum in the 5

schools.  EuroClio’s original names in English, European Standing Conference of 6

History Teachers, or in French, Conférence Permanente Européenne des Associations 
de Professeurs d’Histoire, did not easily form a useable acronym. Instead, the founders 
chose the name, EuroClio—Clio was the name of the Muse of History in Greek 
mythology—that captured the organization’s purpose of placing European history in a 
comparative and broader context and critical education better than the original name.   7

During these initial years, the challenge was, nonetheless, present in terms of 
balancing national agendas of some of the member organizations with the European 
focus of the entire organization so that conferences’ focuses shifted and revolved around 
skills-based learning to historical content in its first decade. “Despite the clear wish to 
teach history in schools from a European perspective, it became evident in 1999 that in 
many European countries at the end of the twentieth century, the priority of history 
teaching was the formation of a national identity.”  Hence, Van der Leeuw-Roord 8

concludes,  

Since 1991, EuroClio’s work has created a growing awareness that 
history is taught from an exceedingly narrow national perspective in 
many European countries. The increase of a European dimension in 
history education shows the impact of such awareness. However, 
reaching people and changing habits is a very slow process. It is a task 
which will certainly last longer than many politicians expect or would 
like it to last. EuroClio has not yet finished its work. The title of this 
article asks whether EuroClio is a cause for, or consequence of a 
European historical consciousness. The article gives evidence that 
EuroClio can certainly be defined because of a growing European 
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dimension. However, it should also be considered as an important cause 
for the growing European awareness among history educators in 
Europe. Whether this development leads to a European historical 
consciousness among history educators will have to be researched in due 
time.   9

Since then, EuroClio’s focus has become more on how one teaches and challenges 
students to think than only to feed them information. Van der Leeuw-Roord expands 
more on these themes and issues in an updated essay, “Transformation and Endurance, 
an interpretation of 30 years of EuroClio. “As multi-perspectivity is currently considered 
a key element in school history, EuroClio shall continue its implementation policies. The 
planned 2023 Annual Conference in Vilnius, Lithuania under the title The Complexity of 
History: Unpacking the Past shall also return to this concept.”  While Van der Leeuw-10

Roord discusses various challenges (the stated purpose(s) and focus of history 
education, as well as the use of English as common language) in 2001, it is evident that 
its current Executive Director, Steven Stegers, acknowledges that EuroClio continues to 
meet these challenges. As achievements of the last ten years, Stegers listed the 
following:  11

An active network of Ambassadors to spread the word about EuroClio and advise the 
Board and Staff. 

• The Manifesto as a guiding reference document. 

• Recipient of the Global Pluralism Award, along with work in the Balkans 
focused on the work of joint teaching and learning resources on the 
Yugoslav wars. 

• The creation and development of Historiana as a platform for 
cooperation, dissemination, and as a source of innovation in terms of 
digital education in history. 

• Contested Histories as an evidenced based initiative, which involved more 
than 200 young researchers and identified 500+ case studies covering 
most of the countries in the world. 

• Strategic partnerships: Evens Foundation, House of European History, 
and United Nations International Residual Mechanism for Criminal 
Tribunals (MICT). 

• To meet outstanding challenges, EuroClio is addressing the following 
issues: 

• Bridging the gap between theory and practice by working on key 
performance indicators. 
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• Working with the Council of Europe on History Teaching in Europe.  

• Broadening the network beyond the very committed English speakers to 
translate materials into other languages. 

• Curating and providing quality control for both Historiana and for 
Contested Histories. 

• Creating online Learning Modules that are self-paced. 

• Developing global partnerships and working together with like-minded 
organizations from other parts of the world (such as India, Lebanon, South 
Africa, Sri Lanka, South Korea, and the United States). 

In the last decade many of these challenges have been the focus of annual 
meetings, publications, and online work. Annual conferences have allowed for sharing 
ideas and historical thinking strategies.  Work in these years revolved around 12

developing educational resources in the former Soviet republics, as well as the former 
Republic of Yugoslavia. In addition, EuroClio published numerous works in these years, 
ranging from national to comparative, which can be found in their office, and a partial 
list exists online.  13

Before turning to Historiana, we want to share information on the other major 
projects EuroClio has offered since its origin and the work it now does on its own and 
with others. In the last ten years, its focus has revolved around six current projects 
except for Historiana, detailed on the website and summarized here briefly. All the 
projects center on various strategies to address controversial historical or contemporary 
issues from a variety of perspectives; in the last decade much work has focused on the 
history of conflict in different European regions, which has led to various publications.  

These six projects are short-term and longer-term projects in order from longest 
to shortest. 

Contested Histories in Public Spaces 
Sharing European Histories 

In Europe Schools 
Learning History that is not yet History 

The Learning to Disagree Project 
Online Teaching in the Visegrad Region  14

• Contested Histories in Public Spaces: developing public history that 
focuses on controversies around disputes in public spaces in terms of 
statues and other memorials of disputed historical legacies. Hundreds of 
case studies are part of this project. for example, see materials on 
Abkhazia and Georgia, Korea, Macedonia, and Moldova. 
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• Sharing European Histories: developing strategies and a variety of 
perspectives on how to teach complex and conflictual historical topics 
from European history through a multi-perspective lens. 

• In Europe Schools: working with students to create documentaries and 
exchange their work with another member school about one of the 
following topics: Difficult History, Migration, Climate Change, or Gender 
Equality. 

• Learning History that is Not Yet History: developing material to 
teach about the Yugoslav Wars of the twentieth century in a sensitive and 
transnational manner.  

• The Learning to Disagree Project: launched in 2017, it allows 
students to learn diverse ways to discuss different perspectives in the class 
settings so as to transfer this learning outside of the classroom.  15

• Online Teaching in the Visegrad Region: working with teachers to 
enhance digital readiness in contemporary history and pedagogy. 

Overview of Historiana 

Historiana is a major part of the current work of EuroClio; it offers a range of materials 
from primary to secondary sources to lessons and units to supplement national histories 
by emphasizing critical thinking and multi-perspectivity. Too often, history is seen 
through the lens of the dominant community, with little room for alternative voices. To 
improve this situation, over the last decade, EuroClio has been working with a group of 
professional volunteers—historians and history educators—to develop Historiana, a free 
online history education resource to promote transnational, multi-perspective, and 
representative materials. More than 300 people from over 40 countries have 
contributed so far. While we are familiar with other sites, Historiana benefits from 
resources in European archives and libraries, support from the European Union, and 
the perspective that critical thinking needs to be taught by an analysis of well-chosen 
images and a clearly stated essential question. 

While this work started in 2007, the first version was launched online in 2012. 
The site revolved around key themes – conflict and cooperation, ideas and ideologies, 
life and leisure, people on the move, rights and responsibilities, the environment, and 
work and technology. The initial version did not, however, allow for as much possibility 
for teacher and student interaction as the current one,  

“[…] there were several issues that prevented Historiana from fulfilling 
its potential: (1) The thematic case studies were still national. Each case 
study had a ‘bigger picture’ section which showed what the case study 
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was a part of (such as other fights for independence, or other groups 
migrating for economic reasons), but this did not provide enough 
support for teachers. (2) Ideas for teaching and learning were lacking. 
(3) The design of the website did not enable easy comparisons between 
cases studies. (4) It was difficult for teachers to link the case studies to the 
curricula. (5) The language barrier was reduced, but not overcome. The 
limited budget for concept, design, testing and development and the 
limited capacity of the editing team proved to be additional 
challenges.”   16

In essence, it had accomplished a part of its mission so that the current rendition 
revolved around the development of instructional tools so that since 2020 it has become 
possible to have a more interactive model.  17

Historiana’s original intent was to be an alternative to a European History 
textbook, but now it increasingly provides supplemental resources for teachers and 
students. Historiana’s unique approach provides historical content with accessible text, 
primary sources free of copyright limitations, and teaching strategies with possibilities 
for give and take among developers and users. All of these elements mean the digital 
source is fully adaptable, allowing users to select, edit, and omit material to meet their 
specific needs. The issue of choice makes the site distinctive when compared to many 
other open access online resources. As many readers of WHC are aware, there are other 
platforms that educators may use including, 

• World History Commons: showcases primary sources, teaching guides of 
particular units, teaching methodology, and website reviews.  18

• World History for Us All: includes a wealth of lesson plans, units, and 
resources, as well as curriculum for teaching world history; it is, however, 
not an updated site.  19

• OER Project: provides materials for teaching world history and big 
history.  20

Should an educator wish to improve a preexisting course or unit or develop an 
entirely new unit, course, or entire curriculum, these sites are undoubtedly superb 
resources. EuroClio’s approach focuses alternatively on units and individual lessons. In 
doing so, it also allows educators to choose the materials that they wish to use, as well as 
show ways in which individual educators can supplement or even delete the materials 
that Historiana offers for their own specific classes. Its sources are all copyright-free 
and are downloadable; the Historiana profile allows users to collect sources and 
assemble them in user-made lessons; it also features ready-made lesson plans as well as 
suggestions on how to draft them. 
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Using materials from a variety of these websites together could allow for even 
more choice for individual teachers. For example, teachers can download materials from 
both sites to enhance a particular unit, as well as use the other site for research on other 
online sources. For instance, the source, “Map of Europe, 1918” on World History 
Commons could be an excellent supplement to materials on World War I that one can 
find on Historiana.   In practical terms, Historiana is an online platform designed to 21

assist teachers who teach students in middle and high school settings to find 
transnational and multi-perspective resources to use in their classrooms. Its 
development is closely informed by the EuroClio Manifesto, its features are developed 
by professionals from Europe and beyond and are peer-reviewed and edited for 
coherence and contents by the Historiana Teams.  22

Historiana offers two main focuses: historical content and teaching ideas. The 
historical content section of the website is divided into different, overlapping sections so 
that the content would start with Europe and move into more global directions. 
According to Stradling: “[…] these five key years – 1848, 1913, 1919, 1945 and 1989 – 
were always intended to be emblematic of wider changes that had taken place.”  23

The Source Collections tab provides information on a variety of sources that allow 
teachers to focus on important moments of modern and contemporary history, such as 
the World Wars, with primary (and copyright-free) sources along with an accompanying 
text to place them in their historical context, and to support the learning process.  

 
Figure 1: Homepage of Historiana. CC-BY-4.0 EuroClio 
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The above-mentioned content is currently labelled in different ways according to 
type (i.e., ‘units,’ key moments’), but all content shares the same underlying objective, 
putting historical events and subjects in a wider context. Virtually every section features 
a “wider context” sub-section or has one currently under development. Another category 
of items in the historical content section is the thematic source collection, such as one 
on the history of coffee or another on the history of football. In these collections, the 
materials develop and explain the sources with the accompanying text more focused on 
each of them, all the while placing them in relation to the whole collection. Source 
collections such as these allow for tackling more specific subjects and can also function 
as a repository of sources that teachers can find and use for their own classes.  

The Narrative section makes the content more user-friendly and easier to 
navigate with users able to move forward and back from the main introductory page to 
the various subsections and their chapters. Sources are easier to see and analyze and are 
more organically presented. In the coming years, material will be transferred to this 
mode. This section has the following advantages:  

 There is an overview page to help users understand what is in the narrative.	  
• It is possible to read the full narrative from top to bottom without the need 

to click. 

• While reading the narrative, user can go to different chapters, using the 
table of contents. 

• It is possible to show multiple sources as part of a gallery/collection.   

In short, the Historical Content section (which is a growing one) aspires to 
provide as much material as possible, with the goal of meeting the curriculum needs of 
teachers, in line with EuroClio’s mission to support innovative and multi-perspective 
history teaching and to foster cross-border historical knowledge.  Every unit, key 24

moment, or source collection section strives to place sources, events, and explanations 
in their wider historical and global context. The Viewpoints Section provides materials 
from the Learning to Disagree Project, which includes controversial materials from 15 
historical and contemporary issues.  

Secondly, the Teaching and Learning section features a wealth of learning 
activities developed by teachers and teacher trainers; these activities are often conceived 
of, by both the Content and the Teaching and Learning teams, as companions to the 
existing historical content featured on the website, but also stand-alone. Representatives 
from both teams confer with each other to develop resources that enhance the content. 
Content and teaching and learning activities are therefore meant to build on each other. 
Each learning activity includes an indication of the appropriate age group and its 
projected length. It features an introduction explaining the rationale of the activity and 
its learning outcomes, so that teachers may choose their activities based on desired skills 
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and competences for their students. The activities also feature materials both for 
teachers (including a proposed lesson plan) and for students (worksheets, both in PDF 
and Word). The lesson plan guides the teacher through the activity and indicates which 
resources on Historiana to use for the activity (students may work, for instance, on a 
timeline featured in the historical content section of the website).  

The E-Learning Activity is an additional type of  Teaching and Learning activity 
developed by practicing teachers and teacher educators using sources from Historiana 
and Europeana, which together offer access to the digital collections of many museums, 
archives and libraries from Europe.  Europeana offers millions of visual and textual 25

items to document Europe’s rich and diverse cultural history.  Users who have created 26

a free account can design their own E-Learning Activities in the language of their choice 
by dragging and dropping building blocks in the order of their choice using this Builder. 
Users can also use the Builder to edit copies of the exemplar E-Learning Activities they 
added to their MyHistoriana space. In the Builder, teachers can also add additional 
information for students, such as tips or assignments. 

Historiana designed each building block to support students in thinking 
historically and critically by interacting with historical sources. The “sorting” block helps 
students organize information. Teachers can choose a background, select and remove 
sources, and add and edit accompanying texts. Students can read the texts and move the 
sources, using their knowledge and judgement in deciding where to place each source, 
that is students can differentiate between factors of major or minor importance, putting 
sources in chronological order, or organizing sources based on their significance. The 
“comparing” block is designed for students to compare visual sources by selecting parts 
of the sources and making annotations as part of their E-Learning Activity. Different 
approaches include selecting what changed over time using visual sources from different 
historical eras, selecting differences between artwork depicting the same scene using 
different styles, and selecting how official war photographers are distorting the reality 
through their work. The “highlighting” block allows students to analyze texts and 
highlight key information. For example, students can highlight the arguments that 
historians are using in favor of or against a certain historical interpretation, highlight 
parts of a textual source that students can use to make useful inferences and explain 
them, and/or highlight parts of a textual source that would not make it through a censor 
and explain why this could be the case. The “discovering” block encourages students to 
think about the connections between sources. They start by seeing one or a few sources 
and can only see the next source after selecting it, with labels attached to each source 
explaining the connections between them. Examples include discovering the factors that 
caused a historical event or development, and discovering how an idea has spread and 
transformed over time. 

9
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Four Examples 

The following four case studies showcase a range of the tools described above. They 
include two from the Historical Content section, “The World War I Unit” and the 
“Changing Europe” module, and two from the Teaching and Learning section, “Satirical 
Map: Hark! Hark! The Dogs Do Bark!” and “What was life like for frontline soldier in 
World War I?” 

1. The World War I Unit  27

The World War I unit is an important feature on Historiana, as it is part of the curricula 
in much of the world. A short introduction briefly summarizes the war and its 
aftermath. On the right side of the page users can find an interactive menu of the eight 
sections included in this unit. Even as the user opens any of the other sections in the 
unit, the menu remains visible on the right, so that all sections are always one click 
away.  

 
Figure 2: World War 1 landing page. CC-BY-4.0 EuroClio. 

Each section features a sub-section of sources and activities. Section 2, for 
instance, “The Descent into War,” features source collections arranged into a series of 
slides with a text to contextualize and explain various types of sources, a newsreel (in 
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this case, a mock video presenting the news of the assassination of Franz Ferdinand), 
and a timeline tool. Each activity type was chosen to deliver the best results in relation 
to its subject. Meaning, the source collections are used to explain complex, historical 
context (that is, the intertwined mobilization plans as a result of the Alliance System 
which triggered the war); the newsreel is an entertaining way to present a single, 
important event (the assassination of Franz Ferdinand); while the timeline gives the 
feeling of time depth and complexity.  

Much of the material aligns with a corresponding learning activity. When 
presenting longer stretches of interconnected events, the user will see a corresponding 
link to a connected learning activity on the left side, below the thumbnail source 
marking the beginning of the sub-section. For example, “The War of Words,” subsection 
of Section 5 (“How the War was Fought”) focusing on propaganda, features links to four 
learning activities. When the subsection is a source collection, users also have the option 
to download it as a Power Point, with the download link listed with the learning 
activities.  

 
Figure 3: “The War of words” and its learning activities. CC-BY-4.0 EuroClio. 

The unit’s complete title, “World War I in Wider Perspective,” is a strong 
indication of the editors’ aim, to avoid just adding another narrative layer, while striving 
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to add something valuable to the topic. As always, Historiana strives to give teachers the 
means to transcend national borders, and continuous efforts are made in the design and 
drafting phase to maintain a coherent transnational and multiperspective approach to 
the sources that are used and events that are mentioned. The effort to be inclusive also 
means going beyond the military and political aspects of the war, delving into social 
aspects such as life on the frontline, life at home, and the repercussions of the war on 
daily life, including after its conclusion (Sections 6 and 7, “Experiencing the War” and 
“After the War”). The final section is about remembrance, which is a powerful 
transnational tool because it transports the point of view back to present times, back to 
the students, and shows the complex politics of commemoration.  

All resources on the website are published under a CC-BY-4.0 license, which 
means that the material can be shared and adapted (including remixing and 
transforming it) on the condition that the user give appropriate credit (including a link 
to the original), indicating whether changes have been made, and that no additional 
restrictions are added to the material.  28

2. The “Changing Europe” Module  29

While the World War I unit is typical of other units in terms of structure, the “Changing 
Europe” module is different, since it is not historical as the other units and yet a 
welcome addition to what is already available on Historiana It is the product of a 
EuroClio project funded by the European Union’s Erasmus+ Program as a Jean Monnet 
Activity, named in honor of one of the founders of the European Union.  This module 30

has a longer introduction, explaining its rationale and on the right side of the page the 
user will find the sections: (1) Post-war Europe (1944 – 1951); (2) The European Union 
in the context of the long search for stability; (3) The European Union in the context of a 
changing world. The three sections, while complementary, differ in their aims and focus, 
and are designed in a way that allows the user to experience them as a series of 
sequential lessons or to just choose the material needed.  

12
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Figure 4: Changing Europe landing page. CC-BY-4.0 EuroClio. 

The approach of the first section is a combination of micro, that is individual, 
histories in their broader historical contexts. A brief introduction provides the historical 
context, with users then selecting from several learning activities – one of which is 
called “Life in Europe, 1945 – 1949.” EuroClio’s network collected several sources from 
real people from the period and curated them into a series of life stories which serve as 
the basis of the activities. These sources are divided into eight subsections of challenges 
that people faced including changing borders, the creation of new governments, 
experiences of daily life, destruction of infrastructure, lack of food, destroying the 
National Socialist world, displaced people and refugees, and coming to terms with the 
war. The activities (which include sources and guidance) are downloadable as PDFs and 
accompany the analysis of the life stories and primary sources within the learning 
activities.  
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Figure 5: “Life in Europe, 1945 – 1949” learning activity. CC-BY-4.0 EuroClio. 

The second section, “The EU in the context of the long search for stability,” 
begins with the Peace of Westphalia (1648) in the seventeenth century to provide a long-
term view of the wider historical context in which the European Union is rooted. Many 
scholars consider the Peace of Westphalia to be the beginning of a coherent European 
political system, where European leaders of the most powerful states tried to balance 
competing interests among themselves. The section features a multi-strand timeline 
consisting of events, ideas, and the wider context from 1648 – 1845.  While the Events 31

section deals strictly with the episodes of waging conflict and conflict management in 
Europe, the wider context places those events within global trends. At times, this 
headline will show another angle of a key event, such as “1701-1714, Wars of Spanish 
Succession,” which is accompanied by a Wider Context note on Religion as part of power 
politics. In general, however, the Wider Context headline is meant to lead the user 
through the evolution of politics and society, to show the discourse between stability and 
conflict did not happen in a vacuum. The headline Ideas visually occupies the center of 
the timeline and is meant to be the guide through different ways Europeans have 
approached peace, stability, conflict. The timeline can be downloaded (in PDF format), 
to make it more accessible and there are three learning activities. One activity focuses on 
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diplomatic history, specifically on how States tried to use alliances to stabilise the 
Continent; the second focuses on a life story (microhistory); the third guides students 
through the analysis of a timeline to show its value in the understanding of historical 
events in their wider contexts, in this case of how conflict was dealt with in modern 
Europe. 

 

Figure 6: The Multi-strand timeline. CC-BY-4.0 EuroClio. 

The third section, “The EU in the context of a changing world,” is a conglomerate 
of learning activities with a brief historical introduction. The section deals with 
post-1945 history and focuses on topics of current relevance impacted by decisions 
made at the EU level, such as agricultural policy, defense, energy, border control, and 
economic imbalance. These are all very political topics that are meant to generate 
discussion in the classroom and include tools to guide students in using sources and 
critical thinking. All activities are complemented by a short history of the European 
project from its post-war birth to the present, to support users in navigating a very 
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important part of European history that, due to the national focus of most European 
curricula, is often not well known.   32

3. E-Learning Activity: “Satirical Map: Hark! Hark! The Dogs Do Bark!”  33

This E-Learning activity is an example of building an exercise around a single visual 
source, a satirical map housed in the Gallica archive titled “Hark! Hark! The Dogs Do 
Bark!” produced in 1914 as, “the dogs of war are loose in Europe”.  Its design is 34

common to all other E-Learning activities with the slides numbered and icons in the 
upper center of the screen allowing the user easy navigation.  The user has the option to 
click “add to my Historiana” (with a “+” symbol), which adds the activity to the user’s 
personal page for later use or for more immediate access.  35

It is a relatively brief activity of three slides to induce students to think 
historically and draft a historically sound commentary. The first slide presents the 
source and provides its historical context. The second slide asks the students to observe 
the source as a historian, prioritize the elements they think are the most important, and 
justify their choices. The third slide asks students to contextualize those elements and 
the entire source by drawing conclusions on European relations at the time based on the 
information given by the satirical map. The activity itself is extremely simple as it 
focuses on one source only and is meant to serve as a ready-to-use source for teachers 
needing one strong example for their class. 

This E-Learning activity is an example of an activity where the material provided 
and related questions are meant to lead to other complementary work that is not online 
(guided research in archives, for instance, or a structured debate). It may be less 
interactive than the next example. 
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Figure 7: Satirical Map: Hark! Hark! The Dogs Do Bark! CC-BY-4.0 EuroClio. 

4. E-Learning Activity: “What was life like for frontline soldiers in WWI”  36

This E-Learning Activity is considerably longer than the previous one and it is also more 
interactive. It consists of ten photographs from the archives of the Imperial War 
Museums depicting life on the frontlines and six associated activities. The first slide 
presents the activity, its key question, and the historical context. As the student 
navigates to the next slide, featuring the first of ten consecutive photographs, a pop-up 
instruction box guides the user through the activity. Instructions can also be accessed at 
any moment on the right of the second slide. Students can “annotate” the photograph, 
with the goal to do so at least two or three times per source. It is a very simple but 
effective tool which lets the user manipulate the picture as if it were a blank sheet of 
paper. The teacher can then review the annotations, for example; the annotation tool 
can also be used by a teacher to make notes for students to review. In general, the 
annotation tool was designed to allow teachers and students to interact: teachers may 
draft an activity (adding instructions) and students will make notes as required; 
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teachers may then be able to see their notes, comment on them, and assess their 
understanding. 

The last few slides work to expand student learning by asking students to 
summarize their conclusions, conduct further research on the Imperial War Museums 
digital collections, compare elements from the photographs, as well as source sorting 
and analysis by using the “sorting tool” to drag pictures to different parts of the screen 
for visual representation of a historical assessment. A teacher can also prepare an 
activity by arranging sources visually in this manner. Finally, the last slide leads the 
student to assess the usefulness and limits of using photographs (or a specific 
photograph) as sources. 

The State of Our Work and Moving Forward 

As many readers involved in similar projects may concur, Historiana will always be 
labor-intensive, and most developments will depend on the availability of volunteers. 
This is indeed where passion and expertise are essential foundations, since unpaid 
volunteers carry out much of the work. While the Secretariat in the Hague oversees the 
work of Historiana, much of it is actually done by two different teams: the Historical 
Content and the Teaching and Learning Team, each consisting of professional 
volunteers in different European countries and in the United States. EuroClio constantly 
looks for ways to include the larger community in its decisions concerning contents, 
activities, and its priorities via online and in-person surveys and by classroom testing of 
the material by EuroClio members. Historiana Teams and the EuroClio Secretariat 
meet periodically in different European locations and often involve local members in 
live discussions, during which they try to absorb the local needs, priorities, and feedback 
to integrate them into the workflow.  37

The labor-intensive nature of this project is the reason we are always looking for 
professionals to volunteer and lend their expertise. While we always appreciate any 
help, we are particularly keen to enlarge our Content Team, as well as to diversify in the 
widest possible terms. We are aware that our Content Team is all-male and very 
Western European. Furthermore, while political history is prominent on Historiana, 
other kinds of history are not. There is a structural issue at play, of course, in that any 
volunteer-based project is prone to contingency, co-optation, and availability but we at 
Historiana want to go beyond that, to seek out different perspectives and broaden our 
understanding. We would like a team where everyone would bring very different 
expertise and ideas to the table. 

We know the modern history community is much more diverse than the images 
and voices that reach the greater public and we want to be in a position where we reflect 
this situation. This is not a stale ideological move, even though principles of fairness are 
obviously at play; we, as historians, base our entire work for Historiana on the idea that 
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history education should be based on multi-perspectivity, inclusiveness, and innovation. 
We would be betraying our values if we did not endeavor to have a diverse team behind 
our project. 

This move to widen our outreach and bring more inclusion to match our values is 
not limited to Historiana but applies to EuroClio at large. We believe that history and 
history education are vital to our increasingly interconnected lives. If this project 
sparked some interest in any WHC reader, we would be delighted to establish a channel 
of communication, to explain more about how to help, how to use Historiana, or even 
just to connect and thus make our bonds over our shared love for world history and for 
history education that much stronger. 

 
James A. Diskant, Ph.D., a historian of modern Germany and labor and social history, as 
well as World History, is a retired high school history and government teacher. From 
2001 to 2017 he taught at the John D. O’Bryant School of Mathematics and Science in 
Boston, Massachusetts, where he taught courses in world and big history, as well as in 
government and in research methods. The author of student-based curricula, he was an 
active member of history and pedagogical associations based in the United States, 
including the World History Association and the National Council for the Studies, where 
he also facilitated workshops. He currently lives in Berlin, Germany; from January 2020 
through April 2023, he was an active member of EuroClio’s Education and Learning 
Team. In that capacity he wrote and edited numerous E-Learning Activities, facilitated 
workshops, and taught courses. Since then he has been working on a new EuroClio 
project on Teaching Controversial Historical Figures He can be reached at 
jamesdiskant@gmail.com 

Francesco Scatigna is currently a PhD student in history at University College Dublin 
(Ireland) as a Research Ireland / Government of Ireland Scholar. He holds an MA in 
History of non-European World History (with a concentration on Japan) from the 
University of Paris Cité (2023), France as well as an MA in History of International 
Relations from the University College of Dublin (2012). He worked for EuroClio’s 
Secretariat in The Hague and in Brussels in 2013; since 2014 he has been an active 
member of Historiana’s Historical Content Team. In that capacity he led the 
development of the Historiana Unit on the history of the European Union and, 
supported the development of other units, most notably on the Napoleonic Wars, World 
War One, and the Cold War, as well as authored a booklet on how to teach the Battle of 
Waterloo through multi-perspective lenses, created for Belgian high schools. Before 
leaving his job to return to graduate school, he worked for six years as Head of Research 
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for a Brussels-based consultancy that focuses on European Union affairs. He can be 
reached at francescoscat@gmail.com. 

Author’s Note: Please contact us at jamesdiskant@gmail.com and 
francescoscat@gmail.com or contact EuroClio directly at Secretariat@euroclio.eu. 
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