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another, it represents a metaphorical and symbolic journey
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*Highlight a key focus of the class -- the cultural significance of places and spaces, real and o S | v P Francs AR

fictional, in the core texts under study-- through the use of digital mapping tools. e DRSSt /H o?,O i & Each student Ioceted at Ieast one primary document relevant to his/her chosen space or |
o s Py A5 T place, and, following the directions on the item assignment/worksheet, created an Omeka item
PRGN T Atfanic p SFREG based on the document.
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*Glve students a preliminary taste of one form of original research performed by literary

scholars. 202815.Cesaunders. net *Groups worked together to fill out an Omeka worksheet for their assigned area, writing
synthetic area and subarea introductions, adding quotations from core texts to individual items,
and determining where dots representing items, subareas, and areas should be placed. The

*Introduce students to some digital humanities tools, and the ways they can be used to visually instru_ctor created the exhibits following the_se direct.ions. Grou_ps then presented their draft
represent literary texts and their cultural/historical contexts. exhibits to the class, then had an opportunity to revise before final grading.
RESULTS & REFLECTION

*Final exam questions drew on the Omeka/Neatline items and exhibits, asking students to
Incorporate references to specific items and exhibits into essays analyzing particular aspects
of at least two of the core texts studied.

*Give the instructor a chance to experiment with the possibilities, pedagogical and otherwise,
of the Omeka/Neatline platform.

successes:

*Most students were able to locate appropriate primary documents with only moderate difficulty
In understanding the concept and/or figuring out appropriate search strategies. Many were
excited at the documents they found, and the connections they were able to make with specific
aspects of the novels under study.
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, *The assignment sequence scaffolded the process of locating and analyzing individual pieces
ENGH 202 - Texts and Contexts ef evlldence., then dravylng broader concllusmns by identifying the patterns that emerge when
individual pieces of evidence are examined as part of a larger group. Th o it e comestos o the iy o v led e s, el
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Independent (Introductory/Overview) Records to Create/Place on Map:
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containing additional text into the exhibit (we’l independent record with several paragraphs of text introducing the overall area you’re investigating (e.g. a town, or the Atlantic Ocean), with a title

E N G H 20 2 - T E Hts a n d c ﬂ n t Exts | O C atl O n S I n th e n Ove IS an d th e C u Itu re S fro m Wh I C h th ey aro S e : b ut al S O reve al e d th e :ee T I —— that briefly identifies the area, and text to be placed in the body of the record that discusses the overall significance of that place in the novel the

decide which geographical areas should be higl exhibit investigates. This text should make reference to specific incidents in and/or quote from novel (with appropriate chapter or page-# references),

worksheet will guide you through that process. and should also make reference to individual items as possible, using their titles (item #s get confusing, since records — see below — are numbered

engagement of these “domestic” fictions with la rger geopo litical events. idepenaily o e e, B atiinpts o croats Lk 1o Heit Wthis 1 (545 Vs ot vorkid o a, 60 e probably 664 8 Assaie e optioe

Each group should work together to complete z is not available).
“ . Group[#]][initial(s) of text with which the item
c re I tS 3 be named Group1CTex; group 2’s worksheet fi You may also want to create records introducin
" 2 . . .
exhibit, check the list of spaces/places assignm dwellings, or a ship on the sea). The same prin Saunders

-Both item and exhibit assignments and the final exam encouraged original thought and o sl a7 S e
the exhibit).

discouraged attempts to find pre-existing answers on the internet or elsewhere.

The first record title in the chart below shou

investigating. Sub-area/specific place introduc Item Assignment & Worksheet

Repeatable within Term

Record title (brief identification of | Text for | This file incorporates both the requirements for each of your four Omeka items, and a worksheet to use when creating those items. Before creating
each version of the worksheet). The first copy, fha aissici anallet soacdfilace lacsthi an item in Omeka, please save a copy of this worksheet in a file named according to the following convention [lastname][firstinitial |[initial(s) of text
allow me to create the version of the exhibit to . gd' pace’p P with which the item is associated — CT, L, HM, or CP] (so, if [ were creating a Charlotte Temple item, I would name the file SaundersCCT). If
you'll have the chance to complete a revised ve yow’re discussing) some rea you’re creating more than one item associated with a text, make additional copies, and add a number after the title abbreviations (SaundersCCT1,

St d H I ".I: t t - th = t h .I.- k .F I t E = t t - th = h t = HiBRTEEHT any new or changed information on'tl SaundersCCT2, etc.). Then fill out the fields in the middle column of the chart that begins on page 2, following the detailed instructions in the right-
u I E 5 I E ra I-F EH S w | I n E ra | I I EWG r D‘ E LI I_,I rE_ }: a I I I I nES E x 5 WI I n 5 LI E Ea Eg‘D rl E 5 Py 8 hand column. Once you have completed the worksheet (and are satisfied that you have fulfilled all the requirements described below and in the
changes indicated on the worksheet, then grade — ; R R ARG o Tinallo

righl-hand column of the worksheet), transfer the informat ta tha narracnanding fialde af an itam van a nlace Nmala cita T

as history, gender, sexuality, religion, race, class, and nation. Issues & Considerations: e e

primarily on the relevance of the item, and the de;

Fields that must be filled out are starred
Dublin Core
Item Requirements Title* If the original item has a title, the entry in this field should match that

*While students were able to explain factual connections between primary documents and

Each item in the class Omeka site will be based o1

approximately the same time period as the core te If the title of the original item is generic, with a subtitle that more

Fulfills Mason Core requirement in literature. literary texts, and to summarize the contents of both, they sometimes overgeneralized from i o o | o A T ) W B o 4

source will be uploaded as a file associated with t! : 2 3 : : :
] ] . . . . . summarize/describe the item itself, and explain hc appears in a gcnerlcal!y—tlt]e obltuary column, with a sub.h.eadmg for
| I m Ite d eVI d e n Ce . I n ad d Itl O n : m any h ad d Iffl C u |ty m OVI n g b eyo n d faCt u al State m e n tS to author, title, and, especially, the source ﬁelgs to(;) ga;l;fecedem, you might enter “Obituary: Mrs. Rowson” in the title

published/distributed, where it was archived, an
hand column of the worksheet below.

analysis and synthesis that engaged texts and contexts at a deeper symbolic/thematic level.

As noted on the syllabus, for the most part you wi L L .
to the time period under investigation, which para If the actual title is not as descriptive as you’d like. you may also use
i square brackets to add a more descriptive one (so, for instance, for an

P rE r'Eq u is itE[S}: 3 E rE d itS D-I': ‘] {] D _I E.UEI Engl i 5 h 5 E;“:;:;?;:j:;s;:}ZS:LT:%ll,)fﬁis“f:;si:i;eig;’Yf:: advertisement for a women’s school titled “Attention!!! Young

Ladies,” you might put “Attention!!! Young Ladies [advertisement for
Wi 2

-Due to time constraints, students did not place dots on the maps (and didn’t for the most part bt el i ki e

If the item is an excerpt from a larger work, put “excerpt” in square

second stage in the process.

provide detailed instructions for doing so). Making these decisions involves critical thinking e ploskionho ekt et e

dealing with a text which is quite long or still in copyright), you may

Notes: Builds on reading and writing skills taught in ENGH 201. about texts and how to represent them digitally; it would be worthwhile to have students i

Creator* The author of the work, exactly as identified in/on the item itself (so,

- - - - probably in first name/last name order). If the author is not identified
p artl C I p ate m O re aCtlve Iy I n th e p ro CeSS . in the item itself, but is identified in a database or other source from
which you downloaded the item, put the name in square brackets. You
may also use square brackets, after or within the name, to fill in
information gained from another source (e.g. to expand initials into a
full name).

Hours of Lecture or Seminar per week: 3 Iltems In a public Omeka/Neatline site must include, at the very least, accurate source and
rights information; ensuring this level of correctness in the work of a 40-student class can

Hours of Lab or Studio per week: 0 e ) > _
consume significant time both inside and outside class.
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