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“Teaching	  Naked”	  with	  José	  Bowen	  

•  Integrate	  technology	  to	  teach	  content	  outside	  of	  class.	  
–  Support	  students	  geSng	  content	  from	  elsewhere.	  

•  Move	  away	  from	  content	  delivery	  in	  class.	  
•  Let	  students	  learn	  through	  failure.	  
•  Homework/readings	  with	  purpose.	  
–  “Read	  for	  ____”	  
–  Find	  a	  personal	  connec+on	  

•  Low-‐stakes	  evalua+on	  of	  comprehension.	  
•  Faculty	  availability	  via	  social	  media	  enables	  student	  
contact.	  	  



What	  is	  “recursive	  wri+ng”?	  

•  Part	  of	  the	  “process	  movement”	  of	  wri+ng	  
wherein	  writers:	  
– Move	  freely	  back	  and	  forth	  among	  the	  steps	  of	  
researching,	  planning,	  producing,	  
revising,	  and	  edi+ng;	  

– Discover	  new	  arguments	  and	  clarify	  rela+onships;	  
– Try	  new	  things	  while	  moving	  through	  steps	  by	  
experimen+ng	  with	  informa+on.	  

	  



What	  is	  “recursive	  wri+ng”?	  
•  Mostly,	  it’s	  about	  the	  possibili+es	  that	  come	  from	  
mul+ple	  sites	  of	  contact	  with	  ourselves	  as	  we	  change	  
and	  grow,	  as	  well	  as	  others	  who	  have	  different	  
perspec+ves.	  	  

•  Asks,	  “What	  happens	  when	  we	  apply	  rules	  an	  infinite	  
number	  of	  +mes?”	  



Peter	  Elbow’s	  	  
Wri$ng	  Without	  Teachers	  

•  Wri+ng	  is	  growing.	  



Peter	  Elbow’s	  	  
Wri$ng	  Without	  Teachers	  

•  Wri+ng	  is	  cooking.	  



As	  Teachers	  of	  Wri+ng…	  

•  We	  expect	  our	  students’	  wri+ng	  to	  improve	  
and	  grow	  over	  +me.	  

•  We	  give	  students	  feedback	  so	  they	  can	  revise.	  
•  We	  hope	  for	  “macro-‐level”	  growth	  changes,	  in	  
addi+on	  to	  more	  par+cular	  “micro-‐level”	  
cooking	  in	  response	  to	  the	  thoughts	  of	  others.	  

•  Students’	  “words	  are	  able	  to	  grow,”	  as	  are	  the	  
prac+ces	  and	  approaches	  that	  they	  develop	  
over	  their	  +me	  in	  our	  courses.	  



Mapping	  It	  Onto	  Pedagogy	  

•  Revisi+ng	  ideas	  throughout	  the	  course	  and	  
over	  years	  of	  teaching,	  

•  Thinking	  about	  how	  and	  why	  I	  communicate	  
informa+on,	  

•  Paying	  aben+on	  to	  the	  various	  needs	  of	  my	  
diverse	  and	  changing	  audiences,	  

•  Being	  thoughcul	  about	  the	  examples	  I	  use	  to	  
explain	  things.	  	  



Fall	  2014	  –	  Trying	  Something	  New,	  	  
or	  “Growing”	  

•  First	  abempt	  
•  Directed	  reading	  
•  Low-‐stakes	  in-‐class	  
wri+ng	  
•  Consistent	  
implementa+on	  of	  
low-‐stakes	  wri+ng	  for	  
reading	  homework.	  	  

hbp://goo.gl/dMoRZ2	  



Spring	  2015	  –	  Growing	  
•  Made	  self	  available	  via	  
Skype	  from	  the	  
beginning	  of	  term.	  

•  Assigned	  more	  
YouTube/independent	  
Google	  work.	  

•  Made	  reading	  with	  
purpose	  into	  an	  actual	  
lesson	  to	  shape	  future	  
low-‐stakes	  
assignments.	   hbp://goo.gl/FDHeXJ	  



Fall	  2015	  -‐	  Cooking	  

9/11	  Facebook	  Message	  Conversa+on	  

•  Began	  teaching	  online	  in	  
addi+on	  to	  face-‐to-‐face.	  

•  Created	  required	  Facebook	  
groups	  and	  online	  messaging	  
chats.	  

•  Available	  via	  Skype	  for	  
conversa+on	  

•  Gave	  bonus	  points	  for	  asking	  
and	  answering	  ques+ons	  on	  
thread.	  

•  Framing	  reading	  assignments	  
and	  discussions	  with	  
independent,	  online	  research.	  	  	  

•  SubmiSng	  chat	  transcripts	  for	  
group	  par+cipa+on	  credit.	  



Fall	  2015	  -‐	  Cooking	  



Fall	  2015	  -‐	  Cooking	  

Example:	  
Took	  in-‐class	  
discussion	  online	  
into	  low-‐stakes	  
wri+ng	  exercises.	  



Fall	  2015	  –	  Cooking	  
About	  a	  year	  ago,	  I	  was	  involved	  in	  a	  heated	  discussion	  at	  work.	  A	  few	  of	  my	  
coworkers	  approached	  me	  and	  inquired	  if	  I	  was	  abending	  the	  annual	  Gay	  Pride	  
Fes+val	  that	  weekend.	  I	  responded	  that	  it	  was	  unlikely	  seeing	  as	  I	  already	  had	  plans	  
and	  didn’t	  currently	  have	  the	  funds	  to	  jus+fy	  an	  impromptu	  road	  trip.	  	  
My	  coworkers	  seemed	  taken	  aback	  at	  my	  response	  and	  informed	  me	  that	  they	  were	  
all	  abending	  in	  order	  to	  support	  another	  coworker	  of	  ours.	  Upon	  asking	  how	  
abending	  the	  Pride	  fes+val	  supported	  […],	  I	  was	  told	  that	  he	  had	  recently	  come	  out	  
and	  had	  invited	  the	  whole	  staff	  to	  come	  to	  the	  fes+val	  to	  celebrate	  with	  him.	  Later,	  I	  
approached	  […],	  ecsta+cally	  congratulated	  him,	  and	  apologized	  for	  not	  reserving	  
the	  date,	  explaining	  that	  I	  must’ve	  missed	  his	  email	  somehow.	  He	  thanked	  me	  with	  
a	  hug	  and	  then	  sheepishly	  informed	  me	  that	  he	  hadn’t	  invited	  me	  because	  he	  had	  
been	  afraid	  I	  would	  judge	  him.	  
He	  then	  con+nued	  to	  say	  that	  he	  had	  heard	  me	  men+on	  going	  to	  church	  and	  thus	  
assumed	  I	  wouldn’t	  be	  suppor+ve.	  The	  claim	  and	  reason	  of	  this	  situa+on	  is:	  “you	  
will	  judge	  me	  for	  being	  a	  homosexual	  because	  you	  abend	  church.”	  The	  warrant	  
suppor+ng	  this	  untrue	  belief	  is	  “all	  Chris+ans	  are	  judgmental.”	  



Recursive	  Bowen	  

•  Experimen+ng	  with	  my	  pedagogy	  required	  both	  
growing	  (genera+ng	  more	  and	  more	  ac+vi+es)	  
and	  cooking	  (refining	  ac+vi+es	  over	  +me).	  

•  Resist	  the	  tendency	  towards	  sta+c	  instruc+on	  –	  
push	  toward	  alterna+ons	  between	  growing	  and	  
cooking.	  

•  Aim	  to	  integrate	  technologies	  that	  work	  for	  my	  
students,	  but	  also	  push	  them	  to	  figure	  things	  out	  
independently.	  



Why	  Recursion	  Works	  



Post-‐Process	  Wri+ng	  &	  Pedagogy	  
•  There	  is	  not	  one	  process,	  either	  of	  wri+ng	  or	  
wri+ng	  pedagogy	  (Dobrin	  &	  Breuch).	  	  	  

•  Cannot	  predict	  the	  condi+ons	  under	  which	  our	  
students’	  knowledge	  is	  produced,	  but	  we	  can	  
help	  students	  become	  aware	  of	  them	  (Freire).	  

•  Our	  own	  systems	  of	  knowledge	  are	  bound	  up	  in	  
disciplinary	  power	  and	  norms	  that	  our	  students	  
oren	  do	  not	  recognize	  or	  understand	  yet,	  but	  
that	  we	  assess	  them	  on	  (Foucault).	  

•  Sites	  of	  repe++on	  and	  adjustment	  (both	  for	  
teacher	  and	  student)	  create	  sites	  of	  self-‐
awareness	  (Deleuze).	  


