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BACKGROUND

Funded by the 4-VA initiative, Teaching Hidden History wasa *®
graduate course that taught students in education and history ¢
how to research, write, and develop their own online history
learning modules.

INQUIRY-BASED COURSE

Students chose their module topics, learned historical research
skills, digital skills, and read scholarship on using digital methods
to teach history. They then conducted research using primary
and secondary sources and developed an original online module
directed at an audience of their choosing.

Hidden History

Login

I Instructions I

Examine the image and answer the following
questions:

1. What do you notice about this image?

2. How might this object connect to broader
themes in British and European history?

Resources

Contact Us 4-VA

teachinghiddenhistory@chnm.gmu.edu

4400 University Drive, MSN 1E7 Made possible with funding from 4-VA, a statewide initiative dedicated to

Fairfax, Virginia 22030 fostering collaboration among Virginia universities with the goal of

improving all Virginians” access to higher education.

Fig 1. The online modules used a format that emphasized examining
evidence closely. Users began by developing a hypothesis about a
source such as this Scottish tartan.

STUDENT QUOTES

“I thought this was a more enjoyable project ... because it
provided more freedom, reported one student. He also
appreciated the opportunity to “choose something | was
interested in” and “explore something on my own rather than
trying to fit it into the narrative of a class.”

“To design this whole unit from scratch, using primary sources...
And that | did it on my own,” said another. He continued, “I got to
say what | wanted to do and then, piece by piece, put it together.
It was a lot more original work without reading or reflecting on
other people’s work, so it was more satisfying.”

nsleetel@gmu.edu

HYBRID (ONLINE + IN-PERSON) ENVIRONMENT

10 week summer course

The first 5 weeks were conducted in person.

The next 3 weeks of the course were online and asynchronous as
students researched the history and developed their modules.
The final 2 weeks were in person as students shared their projects
and reflected on the process.

QP KEY TAKEAWAY Pww

The course’s hybrid structure seemed especially conducive to the
inquiry process. In the first in-person phase, students learned
about research and digital skills in a structured, scaffolded
environment. Together they brainstormed topics, possible
audiences, and approaches they might take in developing their
modules. They built a rapport with their classmates and
instructors. In the hybrid phase students were allowed the time
to research on their own with the collaborative support of
classmates and structures via required virtual meet ups.
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Fairies and Mythology as Cultural Nationalism

I Instructions I

Click on each image below to learn about the
object and its significance in British and European
history.

Examples of the Celtic Revival and its links to national identity formation are also
visible in art. Joseph Noel Paton was one of the most prominent Scottish artists of the
19th century, and his interest in Scottish and Celtic folklore is apparent in a number of
his works. This particular painting, titled The Fairy Raid, depicts a famous aspect of
Scottish mythology: the fairies. Fairies were common cultural and mythological figures
in Scottish history, often referenced in the medieval and early modern eras, but
condemned during the Reformation and the subsequent Enlightenment as either

demonic illusions or foolish superstition.

However, 1gth century Romanticism and the Celtic Revival fostered a renewed interest

Fig 2. After the hypothesis the modules features resources to
learn more about the topic while engaging with historical
evidence. In this case, Scottish nationalism and identity.
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Tartan - Rethink

I Instructions I

Review your initial hypothesis and answer the

following questions:

1. How does tartan connect to broader themes in
British and European history? Use specific
examples.

2. What other primary sources might help us
understand how people in the 19th and early 20th
century considered the relationship between
culture and national identity?

<< Resources  Connections Essay

Contact Us 4-VA

teachinghiddenhistory@chnm.gmu.edu
4400 University Drive, MSN 1E7
Fairfax, Virginia 22030

Made possible with funding from 4-VA, a statewide initiative dedicated to
fostering collaboration among Virginia universities with the goal of

improving all Virginians’ access to higher education.

Fig. 3 The online modules took an iterative and reflective approach.
After viewing the resources, users have the chance to rethink their
original hypothesis in light of what they have learned

BROADER APPLICATIONS

We believe the inquiry/hybrid model Teaching Hidden History can
also be effective for undergraduate courses in a variety of
disciplines. In creating real online modules, THH students
reported that they had learned valuable real-world skills such as:
 Research,

* Developing digital content,

* Writing for the web,

* Presenting accessible information for a defined audience

Even if students did not plan to use their module in the
classroom, they still valued learning these skills. These are
broadly applicable to other disciplines and the ability to engage in
self-directed research would be likely be similarly motivating for
undergraduate learners. Providing collaborative structure and
support during the online portion of the course is also vital.
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