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Reflect and Write!!

What challenges are you facing with your multilingual or 
international students in your classes? What opportunities 
do you feel when working with multilingual or international 
students in your classes?

What strategies do you use to gauge student understanding 
of your instruction and course content? 



The Mason Classroom
● The benefits of our diversity

● Potential to foster wider, global perspective​
● Greater linguistic and cultural diversity​
● High-quality technological/content expertise ​

● Some pedagogical concerns​
● Evaluating students’ written products (e.g. feedback strategies, plagiarism, on-campus resources for 

writing/grammar tutoring, source integration, conventions of writing, etc.)​
● Fostering international-domestic student engagement (e.g. out-of-class group projects, in-class small 

group work, class discussions, etc.) ​
● Gauging international students’ comprehension of lecture/class discussion (e.g. unresponsive 

expressions, quietness, nodding heads, lack of questions, too many “fundamental” or “background 
questions,” “empty” vocabulary/term usage, idiomatic/cultural references, etc.) ​

● Gauging international students’ comprehension of readings (e.g. translations in 
annotations/note-taking, reliance/usage of translation devices, discussions/writing about readings 
don’t seem to assess content knowledge, reading “through the language” to assess understanding is 
challenging, etc.) 



Activity 1: 

Critical Listening = Listening with a Purpose 



Thinking about language



Language as a predictor of academic success? 

J. Haan & K. Mallett.  (2015). English Language Literacy and the Prediction of Academic Success in and beyond the Pathway Program. In P. 
Thomas & P. Takayoshi (eds.) Literacy in Practice: Writing in Private, Public, and Working Lives. Routledge.
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Unpacking the Role of Language in Academic Success

Tardy, Christine. Building Genre Knowledge: Writing L2. West Lafayette, IN: Parlor Press, 2009. 

Language, or formal 
knowledge, includes: 

● Reading, Writing, 
Listening, 
Speaking, 
Grammar & 
Vocabulary 

● Integrated 
language skills 
used 
appropriately and 
effectively in real 
communication 
activities



 

Intersectional Nature of Disciplinary Expertise 

Tardy, Christine. Building Genre Knowledge: Writing L2. West Lafayette, IN: Parlor Press, 2009. 



 

Intersectional Nature of Disciplinary Expertise: Front-loading Approach 

Tardy, Christine. Building Genre Knowledge: Writing L2. West Lafayette, IN: Parlor Press, 2009. 

Language is one way 
to hack “the system”



Activity 2: 

Critical Reading = Reading with a Rhetorical 
Purpose 



Guiding the reading process
● Scan the assigned text with your students before they read it for homework to 

give them an overview of the ideas they will encounter (notice the title, section 

headings, purpose and relevance of the reading)

● Provide students with a guiding question, or series of questions, to focus their 

reading 

● Be explicit about the purpose of the reading: what will they be doing with the 

reading (discussing, summarizing, analyzing, making connections to other 

readings, etc..)?

● Assign students pre-reading and post-reading questions to activate prior 

knowledge and make connections to the course theme or other course texts

● Provide students with annotation guidelines to enhance active reading and 

comprehension 




